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Abstract 
Norman Fairclough (1995) makes a critique of language awareness for the academic writing, where the past language and the 
new language appropriateness meet. The academic version of language awareness has relations of power that are implicit in its 
conventions and practices. On the other hand, Post-colonial literary practitioners are listed among academic writers whose L2 is 
English. By and large, however, these literary practitioners are mainly from ex-colonized countries that have chosen English for 
the production of their literary works as well. In so doing, in their L2, they have academic language awareness that lets them 
practice writing. Hence, to this scope of writers, this fluctuation is triadic in that for them there is mother tongue interference as a 
third party. This factor, too, colors creativity and self-identity of these writers. One of these well-known writers is Chinua 
Achebe, whose works are in English. This article, therefore, for its argument, has had a discursive analysis of Achebe’s triadic 
language awareness. It was shown that such triadic awareness has colored Achebe’s full-fledged creativity and self-identity in his 
works. 
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1. Introduction 
Norman Fairclough (1995) maintains that, today, power is “predominantly exercised through the generation 
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of consent rather than through coercion” (p. 219). In fact, this is the age that domination is practiced through 
equations of ideology than “physical force, through the inculcation of self-disciplining practices” or “through the 
breaking of skulls” (p. 219). In line with this proposition by Fairclough, one might refer to different areas of such 
practices, e.g. education of pupils at school. That is, the process of teaching academic disciplinary to students for 
different purposes. Language, after all, plays a dominant role in practice of power ideologically. Discourse, on the 
other hand, is a ground in which this “consent is achieved, ideologies are transmitted, and practices, meanings, 
values and identities are taught and learnt” (Fairclough, 1995: 219). 
 
     Academies are the institutions to engineer the discursive practices. One task of educational systems today is to 
institutionalize language awareness and knowledge about language (Hawkins 1984, in Fairclough, 1995: 222). In 
fact, in countries having English as L1 (e.g. Britain), language awareness is taught so as to make up for and to help 
“overcome social problems”. But this language awareness has institutional relations of power nonetheless. For this 
latter notion of ‘language awareness’, and in order to have life chances, one needs to learn standard language. On the 
other hand, the schools are the social engineers that, bring about the class system in education, in that it puts 
“standard English” as “‘appropriate’” in situations which carry social clout, while other varieties are ‘appropriate’ at 
the margins” (Fairclough, 1995: 225). 
 
Accordingly, some literary practitioners, with both native and non-native writers, in their practice of writing with 
whatever theme, take this in-there standard language without raising any question asking “why it is there”. They take 
for granted any critique of the Standard English; therefore, they will have mere language awareness with no critical 
view over this notion. This study hence argues that this use of standard language certainly would not have any 
“focus upon sociolinguistic orders being shaped and transformed by relations of power and power struggle” in this 
standard usage (Fairclough, 1995: 225). Among the literary practitioners are the Postcolonial writers who mostly 
come from the non-English countries, while they choose English for the language of their works. For them, both 
standard and non-standard English are academic. For the people with total language awareness, the practice of 
academic writing is much suitable than practice of literature. Simply put, this knowledge of language colours 
creativity of the writers. This is very much true for the people who do not have interference of English as a mother 
tongue. In fact, the awareness and the academic discipline of the language make a “sort of self-identities that are 
constituted by/for writers in the process of academic writing” (Fairclough, 1995: 227). 
 
Some students in this process of academic pedagogy resist the norms, but some are acquiescent nevertheless. In both 
cases, considering factors for literary pure imagination, the pure creativity is touched. Almost all the Postcolonial 
writers are having English as an L2, while they put aside their native language, sometimes totally, and sometimes 
for some marginal commentaries within the plot. The form and the totality, however, are English; therefore, it is L2. 
This study for a discursive analysis of this language awareness analyzes some features of Achebe’s Things Fall 
Apart together with Conrad’s Heart of Darkness.  
2. Achebe and a Literature in English 
Chinua Achebe was born in Nigeria in 1930. In his biographical records by Ohaeto (1997), one comes across 
challengeable notions on his early life in Nigeria. In 1936, Achebe entered St Philips' Central School. In 1929, the 
Government College was established in Nigeria which was modelled on the British public school and also was 
funded by the colonial administration. This school taught rigorous academic standards to students and had a totally 
elitist approach in accepting boys, on the basis of their ability (Ohaeto, 1997: 22-23). Interestingly, moreover, like 
the concern of this study which is L2 acquisition, the language of this school was English, so as to bring about a 
common tongue for students with manifold languages and vernaculars (Ohaeto, 1997: 30). Achebe himself 
described this putting away of a native language as an agenda by the colonizers so as to “put away their different 
mother tongues and communicate in the language of their colonizers” (Achebe quoted in Ohaeto, 1997: 30). 
Achebe’s mother tongue was, by and large, the Ibo language. In fact, to him the English language was secondary in 
so far as he recalls he was punished to ask a question in Ibo language at school (Ohaeto, 1997: 30).  
 
Things Fall Apart, the magnum opus of Chinua Achebe, is the most remarkable “account in English of an African 
culture and the impact upon it of white European encroachment” (Chametzky, 1986:3). This novel is about the 
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British Colonialism in Nigeria in the late nineteenth century (see Shaffer, 2006: 72-76). It was written in 1958, 
primary in English language.  
 
 
3. Methodology  
Excerpts which best represented the whole works of both Achebe’s Things Fall Apart and Conrad’s Heart 
of Darkness were analyzed and compared with each other according to some linguistic factors. The criterion to 
choose such factors, which were proposed by Fairclough, has been the fact that different choices of them could 
render different ideologies. These factors include structure formation of the sentences, narrative's language, and 
voice of characters over the novels. 
4.  Results and Discussion 
As for the first thing to be taken into consideration, it is noted that there is one narrator for the story Things 
Fall Apart and the used language is standard, for instance:  
Okonkwo was (S), therefore (Adv.), asked (V) on behalf of the clan to look after him in the interim. And so for three 
years Ikemefuna (S) lived (V) in Okonkwo's household (Achebe reproduced in Abrams& Greenblott, 2005: 2628 (The 
text of Achebe’s Things Fall Apart that this study uses is reproduced in Norton Anthology of English Literature (Vol. 
II)). 
However, the dialogues of the story on the part of the Native Africans (the Ibo people) are of the same 
language structurally and grammatically that the English intruders to the land together with the narrator of the story 
which is the writer’s language use. Following are some parts of the story that consist of the dialogues between the 
two groups together with the narrative’s language; however, for the study of the mere language of the whole excerpt, 
the subtexts and the punctuations (quotation marks) are omitted: 
Whenever Mr. Brown went to that village he spent long hours with Akunna in his obi talking through an interpreter 
about religion. Neither of them succeeded in converting the other but they learned more about their different 
beliefs.//You say that there is one supreme God who made heaven and earth. We also believe in Him and call Him 
Chukwu. He made all the world and the other gods. There are no other gods, Chukwu is the only God and all others are 
false. You carve a piece of wood- like that one and you call it a god. But it is still a piece of wood. // Yes, it is indeed a 
piece of wood. The tree from which it came was made by Chukwu, as indeed all minor gods were. // But He made them 
for His messengers so that we could approach Him through them. It is like yourself. You are the head of your church.// 
No, the head of my church is God Himself. (Achebe reproduced in Abrams & Greenblott, 2005: 2679) 
There is one voice over the three parts: Mr. Brown’s, Akunna’s and the narrator’s. As the concern of this 
study is the very idea of language awareness and therefore obsession for correctness, it is obvious that Achebe, not 
having the English language as a mother tongue, is pushed to use the same academic language he had learnt at 
school. He, so to speak, has practiced the same grammar, vocabulary, tone, etc. for the three parts of this excerpt. 
Analyzing the other dissociating parts of the story apart from this very debate, one will come across the same 
structure. 
 
     When a writer wishes to present some real or imaginary action, event or even a saying, as Fairclough (1989) puts 
it, there is often a “choice between different grammatical processes and participant types”, and the selection that is 
made can be ideologically significant (p.120). Following this proposition of Fairclough, this study furthers to 
scrutinize the structure of the excerpt to see how the writer, having English as his L2, together with an academic 
discipline in his practice of writing, was pushed to follow rules in creating a piece of art that is supposed to be of 
different voices. A sentence of the ‘declarative’ sort has a subject (S) followed by a verb (V); this (V) may or may 
not be followed by one or more other parts like object (O), complement (C), adjunct (A) (Fairclough, 1989: 121). 
 
In the excerpt, apart from the grammatically correctness, the sentences are concocted in a way that 
ideologically implies one voice: 
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The Narrator: Whenever Mr. Brown (S) went (V) to that village (O) he (S) spent (V) long hours (O)… 
Akunna, an Ibo Sage: “We (S) also believe (V) in Him (O) and call (V) Him (O)Chukwu (C). He (S) made 
(V) all the world (O) and the other gods (O).”… 
Mr. Brown, British Missioners: “There are no other gods,” said Mr. Brown. “Chukwu is the only God and 
all others are false. You carve a piece of wood--like that one” (he pointed at the rafters from which 
Akunna's carved Ikenga hung), “and you call it a god. But it is still a piece of wood.” 
Almost all of the sentences are of the same grammatically-correct structure, though expressed by different 
people with different ethnicities (the British Mr. Brown and the Nigerian Akunna). Being analyzed grammatically in 
the above sentences, the sentences all have the correct formation of SVO, SVC, or SV. However, the following 
excerpt from Conrad’s Heart of Darkness is practiced differently, whereby the writer has intricately put a different 
structure for a different person, with a different ethnicity: 
Suddenly the manager’s boy (S) put (V) his insolent black head (O) in the doorway, and said (V) in a tone 
of scathing contempt: 
‘Mistah Kurtz—he (S) dead (C).’ 
“All the pilgrims (S) rushed out (V) to see. I (S) remained (V), and went (V) on with my dinner. (Conrad 
reproduced in Abrams et al., 2005: 1941) 
In fact, the writer, for the case of the black boy whose L1 is not English has violated the rules of grammar 
in order to let the reader directly understand the otherness of the speaker and thus the character. This violation is 
taken place when the manager’s son who has a black head talks of Mr. Kurtz. The boy just utters some words than 
making a correct sentence (Mistah Kurtz—he dead). 
 
Going back to Achebe, the excerpt from Things Fall Apart is a representative of the whole work. In fact, 
almost all of the dialogues together with the narration of the story are privileged to one structure. The analysis of the 
sentences shows that the writer, by and large, has used one form of L2. Simply put, the writer, as an L2 user, has 
been confined in the disciplines and regulations of the language; therefore, he has practiced literature in a way that, 
grammatically speaking, keeps one structure dominant throughout the work. Consequently, this token, literary 
speaking, puts one voice for the work altogether. 
  
One other aspect of the novel, apart from the grammatical structure, is the voice of the story that is 
monologic rather than dialogic. That is, the writer of the story has put English (as an L2) for the language of the 
work; therefore, more or less, he is confined in its Do’s and Don’ts. To him, this language is academic since he has 
learnt it at school and certain other academic institutions (Ohaeto, 1997). These confinements in L2 together with 
absence of a mother tongue have coerced Achebe to care to be correct. Therefore, there will be a sort of contrast 
between Achebe’s ‘real self’ and the artificial identity taken on in academic writing (Fairclough, 1989: 230).  
 
Achebe, in fact, has put one voice in the whole novel. The dialogues include few modals of any kind. In the 
process of the turn taking, neither of the parts interrupts another so as to add up more explanation, to argue, or to 
practice autonomy. The dialogues are thus in equal turn-takings and in this way the writer has equalized the two-
party participatory roles. The writer, from the beginning, is inculcating that the two parties are having one same 
viewpoint, though with different methods. He has not left room for the readers to think and decide upon it through 
the dialogues of the two groups.  
 
To Achebe English as an L2 was itself of one dimension. That is, the academic form of L2 was what 
Achebe had learnt at academies; therefore, the story, apart from the themes it has been looked forward to, is just a 
pile of academic sentences. He is merely concerned with being correct in the use of language, insomuch as this 
correctness limits his other literary potentialities. The story becomes more like a report written by a journalist or 
scholar. It was written as a riposte to Conrad’s Heart of Darkness. Achebe (1975) directly mentions his contempt in 
his essay “An Image of Africa: Racism in Conrad's Heart of Darkness”. Interestingly, both the essay and the novel 
are in English. 
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The essay starts this way: “In  the  fall  of 1974  I  was  walking  one  day  from  the  English  Department 
at (the  University  of Massachusetts to a  parking  lot.  It was a fine autumn morning such as encouraged 
friendliness to passing strangers” (Achebe reproduced in Leitch, 2001: 1783). The same structure is used throughout 
the essay like the one in the story. There is one option for the writer since the writer has chosen to write in L2; 
therefore, there are left no other language variations for the writer. A writer is free to choose from different variation 
of a mother-tongue language while a writer of an L2 is doomed to use one standard form. Achebe, as a critic of 
Conrad’s Colonialism, might have used English language properly for some academic reasons, but use of the same 
language for literary purposes was, to this end, a wrong decision, nonetheless.  
 
3. Conclusion 
It was understood that in his literary practice, Achebe’s full creativity might have been confined. While in 
his critical writings this use of a Standard English, by and large as an L2, might be much more acceptable. Achebe, 
for the concerns he has for Africa and his fellow Nigerians, decides to write back to the Colonialism and the 
Colonial writers (Conrad). Thematically, he has chosen a right method but for the choice of language his art was 
rash. Fairclough (1995), for the case of Britain and the teaching of Standard English to the pupils maintains: 
Yet such a perfectly ordered world is set up as an ideal by those who wish to impose their own social order 
upon society in the realm of language. So I suggest that appropriateness is an 'ideological' category, which 
is linked to particular partisan positions within a politics of language-within a struggle between social 
groups in  a speech community for control of (or 'hegemony' over) its sociolinguistic order. And I argue 
that the critique of appropriateness and models of language variation based upon it, and the development of 
alternatives, is a central part of making the case for CLA. (pp. 234-235) 
Fairclough has this concern of hegemony in the case of appropriateness for the British pupils having 
English as their mother tongue. The situation, following this concern of Fairclough, becomes much more dramatic 
for the ones who have English as L2. That is, this English of Achebe is totally an academic one, which has been 
conducted ideologically through the institutions. It might be argued that this variety is universal and appropriate for 
the situation. Nevertheless, there is one problem. For the native speakers of the English language, there’s an option 
among varieties and, therefore, there is a better way to choose. On the other hand, for the non-native speakers, 
there’s one option and that’s the Standard English. This is one step backward in struggle against Colonialism when 
the struggler does not have that oppositional equipment, hence coerced to use that of the Colonizers. In that, 
moreover, he is given one variety of a language and is doomed to use that variety (Standard English) to produce 
literature. This literature, apart from the supposed themes, is then the literature of the Colonizers per se. One reason 
this study cited texts of Things Fall Apart and Heart of Darkness from the English anthologies was to argue that 
because of the use of an appropriate language, in the end both Colonialist and anti-Colonialist’s works are compiled 
in one whole (English Literature Anthologies); however, the anti-Colonialist one was much more limited to the 
choice of language varieties. 
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